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Formative Assessment Rubric for Peer Evaluation of 
Teaching 
(FARPET) 

Version 6/7/22 

Introduction 

You will find enclosed a tool for peer reviewing online veterinary teaching. We have developed this 
instrument in response to the sweeping changes brought on Veterinary Colleges by the 2020 
COVID-19 pandemic. Educators were (and are being) thrust into new teaching and learning 
environments without a clear sense of best online practices or how to evaluate the quality of their 
work. We developed and published the FARPET, and the accompanying self-guided training 
materials, to allow educators with a variety of experience and training in peer evaluation of teaching 
to feel more comfortable and confident in their ability to evaluate their peers.  The tool can be used to 
evaluate synchronous and asynchronous teaching events and was developed with remote and online 
teaching in mind, though it is suitable for in-person instruction as well.

The tool is formative in nature and works under the expectation that each observation is seen as a 
learning and growth opportunity for the observed educator. The domains and subdomains described 
within this instrument reflect the best online educational practices through a carefully crafted set of 
items using practical and observable rubric descriptors. By design, observers need not be content 
experts and experience should be a non-factor for completing core items.   

We have worked through multiple iterations of the instrument to develop what you find here. The tool 
included in this packet will continue undergoing adjustments over time, primarily in the form of 
appearance and fine-tuning language.  Your feedback and experience using the tool will drive many 
such changes and are invaluable at this stage. 

Cheers, 
The UFL/ NCSU/Virginia Tech/OSU Peer Eval Tool Team 
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Formative Assessment Rubric for Peer Evaluation of Teaching (FARPET) 

Instructions for Evaluators 
 

This document contains instructions on how to use this peer evaluation rubric; a Master Key, which 

provides information on each of the categories assessed by the tool; links to three training videos to 
watch and score; and Training Scores (authors’ consensus scores for the training videos). An optional 
notes worksheet to use while watching lectures is included at the end of this document. All materials 
can be found here as well (link: Evaluator Packet). 
This instrument was designed so that peer evaluators of any experience level may provide meaningful 
formative feedback to educators. Best practices for peer evaluation of teaching involves a pre-
observation meeting, the evaluation (for which you'll use the FARPET and this training), and a post-
observation debrief.  

This instrument was designed so that peer evaluators of any experience level may provide meaningful 
formative feedback to educators. Training videos provide a frame of reference for evaluators using this 
instrument and help provide a working familiarity of the educational concepts being assessed. 

Prior to using the instrument for evaluation of peer lecture, please complete the following 
training steps. This process is expected to take 2.5-4 hours depending on the evaluator’s individual 
speed and familiarity with the concepts addressed by the instrument.

1) To begin, please read through these instructions and familiarize yourself with the tool rubric.

2) Read the Master Key (below).

3) Watch the first training video (link: Video 1). You may find it helpful to take notes while watching the
lectures on the optional notes sheet. You may pause the video, rewind, and re-watch

4) After watching the lecture, use the evaluation rubric to mark the descriptors for each item (row) that
best describes what you observed. As Video 1 is synchronous, you will use the six core items and
the four synchronous items, as indicated on the rubric score sheet. Empty spaces between
descriptors are for lessons that fall between. The first time you ever code an item, and afterwards
any time you are struggling with an item, please refer to the Master Key for additional information.

5) Once you have completed marking all ten items and are satisfied with your answers, please check
the Training Scores to compare your scores with ours and see comments on how we reached these
scores.

6) Repeat steps 2 - 5 for the other two training videos (links: Video 2 and Video 3 plus accompanying
Video 3 Chat Transcript)

7) Please save your scores for the training videos and any feedback you have. We may followup and
request this information soon. If you are willing to be contacted regarding updates to the instrument,
or to share your scores and feedback, please indicate that here.

Fox-Alvarez, Stacey A., et al. “Development of a Formative Assessment Rubric for Peer Evaluation of Teaching (FARPET) and Pilot Use in Veterinary Online Teaching.”JVME, Aug. 2021
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Coding Guidelines
• Give marks based only on what you observe in the provided segment.  Do not assume or impute

anything.
• Do not mark N/A, skip appropriate items, or mark two levels of the same item.  You must choose

one of the five levels.  If the item does not fit, then consider if you are using the correct item set
(asynchronous or synchronous).

Using the Tool 
The tool makes use of a rubric for marking quality on seven or ten sub-domains, depending on 
whether the observed lesson is asynchronous (7) or synchronous (10).  The rubric for each item 
contains five levels with descriptors at the low, middle, and high marks.  When making your 
observations, please mark which descriptor best describes what you observed for each item.  If what 
you observed falls somewhere between two descriptors, mark the “empty” level between those two 
descriptors.  Please reference the Master Key for each item regularly while learning the instrument 
and when uncertain of what to mark.   

Pre-Observation, Observation, Post-Observation 

This tool is designed with the recommendation that observer(s) and the observed educator(s) engage 
in a three-part process.  Pre-observation consists of meeting briefly to discuss the lesson, its 
methods, and objectives, and establish the appropriate subdomains for marking (typically Core + 
Asynchronous OR Synchronous).  This is a great opportunity to share what the instructor is looking to 
get out of the observation experience.  Post-Observation, the observer will rejoin the instructor to 
share their observations and discuss strengths, weaknesses, and how to grow. 

Asynchronous & Synchronous 

It is important to determine whether the observed lesson is pre-recorded for watching when the 
learner chooses (asynchronous), or if learners are present during the lesson and capable of 
communicating (synchronous).  This aspect determines the appropriate best practices for marking on 
the rubric. 

Instructors 

This instrument puts participants into two categories: instructors and learners.  “Instructors” includes 
the lead presenter, moderators, co-instructors, and other content delivery facilitators.  “Learners” 
includes the target audience for, or receivers of the lesson.  Note that instructor and learner do not 
rely on participant social status (professor, student, resident, etc.), but on the interpersonal dynamics 
within the lesson. 

Within One 

For establishing your reliability in using this instrument compared to the Training Scores, you will 
compare your markings to the Training Scores.  For training purposes, any item where your marking 
and the compared marking are two or more levels apart (e.g. 3 to 5) is considered a “miss”.  Any item 
where your marking and the compared marking are the same or only one level removed is 
considered a “match”.  Prior to using this instrument to evaluate peer lectures, the minimum 
acceptable match rate for an asynchronous lesson observation is six out of seven.  The 
minimum acceptable match rate for a synchronous lesson observation is eight out of ten.  If 
you do not achieve this after completing the three training videos, please contact us for assistance.  
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The Master Key 
Core Items 

Consider the explicit statements of objective and plan, as they are used to ground the lesson and set 
audience expectations. Consider also how well the observed segment follows that plan. 

Definitions: 

Learning Outcomes / Objectives: Testable statements of what the learner should be capable of 
doing by the end of the lesson. (e.g. "You will be able to differentiate between A and B"). Learning 
outcomes should be clear, measurable, and realistic.  

Agenda: The order of events and activities within the lesson. Should indicate time frame as well (e.g. 
"We'll have a 20-minute PowerPoint followed by Q&A for ten minutes or so"). 

Notes 
• Agenda should be adhered to in a general sense - it is not critical that an agenda be accurate at the

"minute to minute" level. However, the best lessons will have accurate time frame expectations.

• Assessment of learning outcome achievement belongs in Check for Understanding.

Lesson Structure 

Degree Quantity Aspect Quality Aspect 

LOW 

Lesson begins with no explanation of 
Learning Outcomes and Agenda, and so 
there is no plan for the learner to follow. 

Lesson seems unplanned and learners will not 
be explicitly informed where instruction is 
going. 

MID 

Lesson provides learning outcomes that are 
clear, measurable, and realistic OR it includes 
an explanation of the sequence of events 
and/or breakdown of the activities to come.  
Both may be supplied but be deficient in some 
way, (e.g. incomplete, inaccurate, difficult to 
comprehend, presented too rapidly, etc.). 

HIGH 

Instructor outlines the Learning Outcomes 
and Agenda of the lesson at the beginning.  
These make a plan with outcomes for the 
learner to follow and predict what comes 
next. 

Lesson provides learning outcomes that are 
clear, measurable, and realistic. Furthermore, 
it includes an explanation of the sequence of 
events and/or breakdown of the activities to 
come.  Agenda time frames may be somewhat 
inexact in a natural lesson, so place more 
emphasis on the learner’s ability to know what 
comes next, based on the agenda provided.  
Finally, these outcomes and agendas must be 
followed throughout the observed segment.  In 
short, present a plan and stick to it. 

Fox-Alvarez, Stacey A., et al. “Development of a Formative Assessment Rubric for Peer Evaluation of Teaching (FARPET) and Pilot Use in Veterinary Online Teaching.”JVME, Aug. 2021
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Content Organization 

Consider the presentation order of, and transition between, the key content of the lesson. Is there any 
information missing from the lesson that is critical to understanding the presentation or activity? 

Notes 
• Understand that most lessons exist in a curriculum such that content required for understanding will

have been taught in previous courses and lessons. The observer should look for the early parts of
the lesson to prepare learners for understanding later parts.

• Key ideas from previous lessons should be explicitly identified for recall.

Degree Quantity Aspect Quality Aspect 

LOW 

Multiple key components of the lesson 
cannot be understood because needed 
contextual or background information has 
not been presented.   

Lesson seems disjointed, has rough or no 
transition steps between concepts, or lacks 
critical pieces of information for 
understanding. 

MID 

HIGH 

The entire lesson clearly builds key content 
up step by step so that there is no missing 
information. 

Lesson has an ordered narrative flow such 
that each new piece of information is 
contextualized and supported by previous 
points within the same lesson. 

Fox-Alvarez, Stacey A., et al. “Development of a Formative Assessment Rubric for Peer Evaluation of Teaching (FARPET) and Pilot Use in Veterinary Online Teaching.”JVME, Aug. 2021
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Audiovisual Facilitation 

Consider the tools and methods for communication and how effective they are at meeting the needs 
of a diverse audience (e.g. auditory, visual, linguistic, or learning disabilities). 

Degree Quantity Aspect Quality Aspect 

LOW 

Lesson has large segments that are difficult 
to understand what is being communicated 
and/or rely on only one method for 
communicating ideas (e.g. all text, audio 
with no visuals). 

The majority of learners cannot understand 
due to technological problems (e.g. audio track 
cuts out and there is no transcript) or 
communication problems (e.g. talking too fast, 
font distracting or hard to read, too quiet) for 
large portions of the lesson. 

MID 

Lesson includes a couple methods for 
effectively communicating ideas and 
interacting with the content, to support 
individual differences among learners and 
better communication overall.  (e.g. Lecture 
with text and pictures) 

HIGH 

Lesson includes a good variety (3-5) of 
modalities with at minimum both an audio 
track and a transcript or extensive notes for 
the instructor's presentation.  (e.g. verbal 
discussion with text and a video). Transcript 
or detailed written notes of instructor 
presentation is critical for achieving the 
highest marks.  

All learners can understand throughout the 
lesson and a rich diversity of modalities are 
effectively applied to communicate ideas in 
multiple ways (i.e. verbal discussion, text 
discussion, text presentation, audio recording, 
video recording, graphic, animation, picture) 

Fox-Alvarez, Stacey A., et al. “Development of a Formative Assessment Rubric for Peer Evaluation of Teaching (FARPET) and Pilot Use in Veterinary Online Teaching.”JVME, Aug. 2021
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Concept Development 

Consider how key content and instructions are communicated to the audience or participants. 

Degree Quantity Aspect Quality Aspect 

LOW 

All information is relayed in the same 
format, once, and without expansion (e.g. 
Just giving a list of terms and their 
definitions). 

Lesson is defined by brief direct statements of 
fact (e.g. "Something is..."). 

MID 

HIGH 

New information is repeated in different 
ways, with examples, research evidence, 
analogies, demonstrations, models, 
graphics, or expansions to facilitate 
concept development / framing (e.g. 
naming a process and how it works with a 
picture on the screen, then demonstrating 
with a model). 

Lesson expands on facts by pushing for deeper 
understanding of why and how something came 
to be (e.g. "Something is....because..."), make 
connections with related topics (e.g. 
"Something is...which matters for..."), identify 
common misconceptions, or consider past and 
future implications (e.g. "Because something 
is...we might expect...."). 

Fox-Alvarez, Stacey A., et al. “Development of a Formative Assessment Rubric for Peer Evaluation of Teaching (FARPET) and Pilot Use in Veterinary Online Teaching.”JVME, Aug. 2021
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Enthusiasm 

Consider the instructor's verbal and non-verbal expressions as indicators of their interest in the 
subject and, more generally, teaching. 

Notes 
• Keep in mind that the camera may naturally limit movements.

• Humor & Personal Sharing:  Use of humor and sharing of personal connections for bonding with
the learners are indicators of high-quality enthusiasm when positive and on-topic.  However, the
absence of either of these is NOT indicative of low quality enthusiasm, as this kind of communication
is an option that not all instructors may be comfortable choosing, may not be allowed to choose, or
may not be situationally appropriate.  Humor and sharing that is distracting or offensive may be
considered for giving low marks.

Degree Quantity Aspect Quality Aspect 

LOW 

Instructor has no affect or expression the 
majority of the time (i.e. "Talks like a 
robot").  

Consider a composite of the following traits 
from LOW to HIGH quality. 

Facial Expressions:   
Deadpan or Displeased ↔ Smiling 

Energy:   
Static/Lethargic ↔ Large/Quick Movements 

Word Choice:    
Nouns with few descriptors ↔ Highly 
descriptive variety 

Voice:   
Monotone ↔ "Pleasant variations of pitch and 
speed" 

Gestures:   
Minimal indications ↔ Demonstrative 
movements 

Negativity / Positivity:   
Majority negative comments ↔ Majority 
positive comments 

MID 

HIGH 

Instructor is highly and consistently 
expressive.

Fox-Alvarez, Stacey A., et al. “Development of a Formative Assessment Rubric for Peer Evaluation of Teaching (FARPET) and Pilot Use in Veterinary Online Teaching.”JVME, Aug. 2021



Formative Assessment Rubric for Peer Evaluation of Teaching (FARPET) 

10 

Relevance 

Consider how the instructor connects the lesson content with other content in the curriculum and/or 
with professional practice.  

Notes 
• A stand-alone lesson may not connect with an existing curriculum. In these cases, focus on

connections to practice.

• Relevant research evidence may be cited as well.  In these cases, carefully observe the quality of
connections built between the research and the learning activity.

Degree Quantity Aspect Quality Aspect 

LOW 

There are no connections made between 
the current content and related content in 
other lessons or professional / academic 
applications. 

MID 

Lesson notes that there are connections with 
either other content or applications, but not go 
into depth as to the nature or importance of 
the relationship (e.g. "You'll need to know 
this for the board exam", or "Remember that 
this was mentioned in..."

HIGH 

The connection between this content and 
previous or parallel learning tracks is made 
clear and there are frequent references to 
professional / academic applications.  

Lesson gives explicit connections between 
the current content and other content and/or 
applications. It also expands on what role this 
content will play in understanding and 
performing in other contexts (e.g. "As the 
second step in...this sets up...", or "See how 
this takes what you learned in ... and ...to give 
a holistic perspective on...."). 
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Asynchronous Item 
Cognitive Engagement 

Consider the learner activity structure and how they interact with and process the content. 

Definitions: 

Cognitive Engagement: The degree or extent to which learners are putting in effort to comprehend 
and absorb content. Observable learner activities are indicators of engagement (e.g. "checking social 
media during a lecture" = not engaged vs "taking notes and asking questions" = engaged). As such, 
this item looks at the activity structure of the lesson in facilitating cognitive engagement.  

Bloom's Taxonomy: A framework for classifying types of cognitive processes for learning. It is 
scaled from lower cognitive processing to higher. Higher quality levels of cognitive processing are 
associated with greater cognitive engagement.  

Notes 
• For this sub-domain, you may take into account work to be completed outside the lesson as long as

it is explicitly incorporated as part of completing the lesson.

Recall Understand Apply Analyze

Degree Quantity Aspect Quality Aspect 

LOW 

Learners are inactive "receivers" of 
information (i.e. only watching). 

Lesson involves minimal processing as learners 
are expected only to absorb information presented 
as-is. At the lowest level, the learner will not be 
asked to answer any prompts or questions. 

MID 

Lesson includes some amount of prompting or 
challenge for learners to answer or problem solve 
as part of viewing the lesson. This can take the 
form of mid-lesson writing prompts or questions 
embedded within a PowerPoint using H5P, for 
example. A homework style prompt for turning in 
to the instructor may also be used. Mid-quality 
questions and activity will focus on recall with 
some analysis 

HIGH 

Learners are prompted to engage with 
the content through embedded 
activities many times. 

Lesson engages the learner as an active learner 
through completion of a complex task, answering 
higher order questions (e.g. evaluation, 
synthesis), or as a participant in group discussion 
/ assignment completion. In the best lessons, the 
learner will be receiving peer or instructor 
feedback even if it is somewhat delayed. 
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Synchronous Items 

Consider the quantity, quality, interaction method, and source of questioning and information sharing 
as indicators of discourse quality. 

Definitions: 

Bi-directional Communication: Both instructor and learners express ideas and ask questions, 
typically in a back and forth fashion that encourages a dialogue beyond question and answer.  

Closed-ended Questions (Typically: What is, Which, Who, Where, When): Questions that have only 
one answer at the yes/no or factual recall level. 

Open-ended Questions (Typically: How, Why, Explain): Questions that have multiple acceptable 
answers, require explanation as a part of answering, or involve complex reasoning to provide a 
correct answer.  

Interaction Method: The method by which participants (instructor, learner, facilitator) communicate 
their questions, answers, ideas, and explanations. In the Discourse Quality sub-domain, we focus on 
procedure (i.e. Raise hand, interrupt, type into message board, wait until the instructor asks for 
questions, etc.). See the Audiovisual Facilitation sub-domain for technological aspects. 

Discourse Quality 

Degree Quantity Aspect Quality Aspect 

LOW 
All information sharing comes from one 
source - typically the instructor - with no 
questioning or exchange. 

Lesson is purely didactic (instructor exposition 
to passive audience). 

MID 

Lesson includes question and answer using a 
mix of closed- and open-ended questions 
shared through interaction methods that may or 
may not be facilitated. The instructor will 
typically ask and answer questions, but not 
encourage follow up or expansion on ideas.  
There are expectations for how to ask and 
answer questions (e.g. via chat, moderator, 
interrupt presentation or wait), but they may be 
unclear or unevenly applied. 

HIGH 

Lesson is guided by many voices sharing 
questions and answers between 
participants using clearly established and 
supported methods of interaction (e.g. 
verbal, chat text with or without a 
facilitator). 

Lesson is driven by back and forth exchanges 
between participants where questions, 
answers, and expressions come from all 
directions using well selected and supported 
interaction methods.  Expectations for how to 
ask and answer questions are clear. 

Fox-Alvarez, Stacey A., et al. “Development of a Formative Assessment Rubric for Peer Evaluation of Teaching (FARPET) and Pilot Use in Veterinary Online Teaching.”JVME, Aug. 2021
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Collaborative Learning 

Consider who dictates the pace and flow of the lesson, learner autonomy, and the role of the learners 
and the instructor. 

Definitions: 

Collaborative Learning: This learning philosophy and strategy emphasizes the role of the learner as 
a member of a learning community and a proactive contributor to their own learning. Successful 
collaborative learning engages the learner as a leader in making choices in their own learning, 
typically within a group of peers. The instructor moves from the role of "sage on the stage" to "guide 
on the side". Often used synonymously with "Cooperative Learning", though the latter refers more 
specifically to the structures of group work. 

Degree Quantity Aspect Quality Aspect 

LOW 

Lesson is entirely directed and controlled 
by the instructor. Instructor-Driven 

Instructor presents information as an expert 
who dictates the pace and flow with no 
interruptions from the learners, who are to 
follow instructions exactly with no independent 
input.  

MID 

Learners ask questions of the instructor that 
guide the conversation and activity of the lesson 
- going beyond confirmation of understanding to
seeking new understanding.  Learners may also
have some degree of choice for small portions
of the lesson.

HIGH 

Learners control the majority of lesson 
flow through their questioning and idea 
sharing with instructor facilitation and 
support.  Learner-Driven 

Learners take leadership in their own learning 
through explorative activity (e.g. asking and 
answering their own and other learner-
generated questions or problems), with the 
instructor acting as a facilitator of learning. 
Learners will have a high degree of choice. 
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Consider the learners' activity type and the ways they interact with and process the content.  Where 
the types of challenges, questions, or problems put to learners falls on Bloom's Taxonomy? 

Definitions: 

Cognitive Engagement: The degree or extent to which learners are putting in effort to comprehend 
and absorb content. Observable learner activities are indicators of engagement (e.g. "checking social 
media during a lecture" = not engaged vs "taking notes and asking questions" = engaged). As such, 
this item looks at the activity structure of the lesson in facilitating cognitive engagement.  

Bloom's Taxonomy: A framework for classifying types of cognitive processes for learning. It is 
scaled from lower cognitive processing to higher. Higher quality levels of cognitive processing are 
associated with greater cognitive engagement.  

Recall Understand Apply Analyze

Cognitive Engagement 

Degree Quantity Aspect Quality Aspect 

LOW 

Learners are minimally active observers 
of the lesson, or "receivers". 

Learners are expected to absorb the information 
as given, for the purpose of recalling it in the 
same form (i.e. memorization; recall). 

MID 
Learners' understanding of the content is 
developed by engaging them in explanation 
(understanding) or - better - application. 

HIGH 

Learners spend most of the lesson 
engaged in complex thinking applications 
of the content. 

Lesson involves the learners analyzing, 
evaluating, or synthesizing the information. A 
lesson may get a high rating on cognitive 
engagement even if up to half the lesson is spent 
on low-quality activity as explicit preparation for 
high quality activity in the other half (i.e. ramping 
up). 
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Consider the tools and techniques employed by the instructor to assess learner understanding and 
completion of learning outcomes during and at the end of the lesson. Does the instructor give 
feedback during the lesson? 

Definitions: 

Feedback: We define feedback here as communication from the instructor to the learner that 
establishes the quality of the learner's response to a prompt or question. It is a critical element in high 
quality checking for understanding that the instructor not only gains a sense of the learners' 
comprehension level, but that the learner also gains an understanding of how well they "get it". The 
best forms of feedback will encourage greater thought and set directions for growth. correction, or 
expansion. 

Notes 
• If observing only a segment of a lesson that does not include the end of the lesson, ask the

instructor if there is a plan to assess, or skip the end of the lesson assessment aspect.

Check for Understanding 

Degree Quantity Aspect Quality Aspect 

LOW 

There is no check for learner 
understanding at any point. 

Lesson has little to no opportunity for learners 
to demonstrate their understanding and receive 
feedback from the instructor. Alternatively, the 
instructor may accept non-response as an 
indicator of understanding (e.g. "Are there any 
questions? No? Great.") 

MID 

Lesson has opportunities to demonstrate 
understanding, but feedback may be limited to 
minimally supportive responses such as 
"yes/no" or acceptance that an answer was 
given. Furthermore, the connection between 
checks for understanding and learning 
outcomes may be unclear. 

HIGH 

Lesson includes multiple interactions, as 
well as a concluding activity or interaction, 
for checking learner understanding and 
providing feedback. 

Lesson has frequent checks with in-depth 
feedback that not only provides learners with 
evaluation of their own understanding level, but 
direction for correction, expansion, and/or 
connecting to other ideas. e.g. "That's a pretty 
good solution, though we might need to 
consider what that could do to the patient's 
blood pressure." In the best lessons, learning 
outcomes will be clearly and explicitly assessed 
for completion. 
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1 2 3 4 5 Reviewer Comments for Instructor (optional)

Lesson
Structure

Neither learning outcomes nor agenda are 
provided. Learners are not explicitly informed of 

where instruction is going.

Either learning outcomes or agenda are presented 
clearly. Alternatively, both may be present to a 

limited degree (incomplete, inaccurate, difficult to 
understand, presented too rapidly).

Both learning outcomes and agenda are clearly presented 

and executed. Learning outcomes are measurable. Agenda 

includes a sequence of events and ideally a timeframe.

Content
Organization 

Content is disorganized with no clear connecting 
structure. Key components of the lecture may be 
difficult to understand due to lack of context or 

background information.

Content organized into logical chunks, but over-

all flow of lesson is disjointed. Transitions to help 

connect content may not be present.

Content organized into logical, narrative flow that supports 

learners' connection-making through good use of content 

building, order of events, and transitions.

Audiovisual
Facilitation 

Audiovisual components ineffective and/or difficult to 
understand (i.e. technological problems or communication 
problems are present for majority of lesson). One method 

employed for communicating ideas (e.g. only voice, or only 
text, with no visuals).

Audiovisual components meet diverse learner needs most of the 
time. Lesson includes variety of methods for communicating 
ideas (e.g. spoken, graphics, video, text). Minor disruptive 
elements (e.g. sudden loud noise, background disruption, 

prolonged/frequent screen freeze, too fast) may be present.

Audiovisual components meet diverse learner needs 
throughout lesson. Both audio and visual versions (i.e. 

recording and transcript/closed captioning or extensive notes) 
of lecture are available. Technical difficulties are minor to 

absent and non-disruptive.

Concept
Development 

The majority of key concepts and skills are not 
explained or demonstrated. Information may be 
relayed primarily as statements of fact, without 

expansion of ideas.

Most key concepts and skills are explained 
and/or demonstrated. Explanations/

demonstrations are at times vague, ineffective, 
or incomplete (i.e. leave out needed 

information).

All key concepts and skills are explained and/or 
demonstrated clearly and effectively. A variety of methods 

are used to introduce new information (e.g. examples, 
evidence, analogies, models, graphics). Content is 

expanded upon for deeper understanding and connections 
are made to related content or future implications.

Enthusiasm

No perceived enthusiasm for  topic or  learning  
(e.g.  monotone,  uni form facia l  expression,  

s imple word choice,  mater ia ls  qual i ty ,  af fect ,  
etc) .

Instructor shows enthusiasm for the topic or learner 
learning. Negativity for either may be interspersed 

(e.g. disparaging comments, complaint).

Instructor shows consistent enthusiasm for the topic and 
learning. High quality traits might include smiling, 

energetic movements, highly descriptive and positive 
word choices, and pleasant variations in pitch and tone.

Relevance

Expl ic i t  connect ions between th is  content  and  

other  learning,  pr ior  courses,  or  professional

pract ice are not  made.

Explicit connections between this content and other 
learning, prior courses, or professional practice are 

uncommon or made without explanation of the nature/
importance of the relationship.

Explicit connections between this content and other 
learning, prior courses, or professional practice are 

frequent.  Nature and importance of  relationship between 
this content and other content, contexts, or professional 

practice is clearly discussed.

Cognitive
Engagement 

Lesson inc ludes no act iv i t ies through which the  
audience act ive ly engages wi th content .  

Learners are inact ive and expected only to  
absorb informat ion as i t  is  presented.

The lesson may inc lude checkpoints through  
pausing,  specia l ized sof tware (e.g.  HP5),  or  
o ther  means.  Alternat ively,  lesson inc ludes

fo l low up indiv idual  assignment for  submission to  
an inst ructor  for  rev iew.  

Lesson includes follow up assignment for completion via 
collaboration with instructor or other learners. Alternatively, 

lesson provides set of instructions for an activity or 
extensively employs specialized software to create an 

interactive experience. Engagement is  through completing 
complex tasks, answering higher order questions, and/or 

group discussion.

Discourse
Quality 

Lesson is purely didactic. Content is presented 
for learners to absorb as a passive audience.  

Expectations or interaction methods for learner 
communication are not established.

Lesson includes bi-directional communication.  
Typical questions are closed ended (e.g. yes/no or 
short recall answer). Expectations and interaction 

methods for learner communication may be unclear or 
of mixed efficacy. 

Lesson includes frequent bi-directional communication.  
Questions are primarily open-ended (e.g. multiple acceptable 

answers, requires explanation of reasoning). Expectations and 
interaction methods for learner communication are clear and 

effective.

Collaborative
Learning 

Lesson is entirely instructor-driven. Learner 
input is limited to answering instructor 

questions.

Lesson has some learner-driven activity (i.e. 
learners ask questions that guide lesson 

activities beyond confirmation of 
understanding). Alternatively, learner 

questions and idea sharing are emphasized.

Lesson defined by learner input and learner-driven 
exploration of content. Learners have some degree of choice 
in content or activity structure through explorative activity and 

learner-generated questions. Learner to learner 
communication or group learning may be included.

Cognitive
Engagement 

Learner activity consists entirely of content 

memorization or absorption for later recall.  

Learner activity includes some higher-order thinking tasks 
such as synthesis, evaluation, or analytical processing 

(e.g. problem-based learning, complex application, 
argumentation).

Learner activity in lesson is designed around performing 
or preparing for higher-order thinking tasks.  Learners 
communicate ideas, processes, and conclusions to the 

instructor or other learners.

Check for
Understanding 
  

There is  no check for  learner understanding  

or  the meet ing of  learning outcomes.

Understanding and learning outcomes are checked 
infrequently. Feedback for learners may be limited to 
yes/no responses or not integrated within the lesson 

or connected to learning outcomes.

Understanding and learning outcomes are checked 
frequently (e.g. questioning, discourse, activities, polls).  

Learners receive constructive, in-depth feedback and 
instruction is adapted where needed.

Code based only what you observe - Do not assume or speculate      
Code the Core 6 (red items) and the appropriate Asynchronous (1 yellow item OR Synchronous (4 blue) items.

Code by choosing the box in each row that bests describes what you observed.  "Empty"boxes indicate an observed lesson that falls between two descriptors. 

Lesson Information

Instructor Name: _______________________________     Intended Audience (description):_______________________________     List accompanying materials , if any:___________________________ Title/Subject of Lesson:______________________________ 

Course Name/number (if applicable):______________________     Lesson Type (indicate):  Synchronous Asynchronous    Reviewer Name:__________________________________     Date of Review: ____________________
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Optional Notes Worksheet –This is an aid for use during the lecture to assist with filling out the rubric once the lecture is complete 

Lesson Structure – Explicit statement of lesson objectives and plan and follow-through 
Lesson Agenda/Schedule Learning Outcomes: Measurable and Realistic Adherence to Plan 

Content Organization – Presentation order, transition, and flow through lesson content 
Ease of flow between concepts (smooth or 

disjointed transitions) 
Concepts build on each other and new topics 

are supported by previous 
Hinderance of new concept understanding 

due to missing information  

Audiovisual Facilitation - Assessing tools/technology for communication 
Audio, visual and video clarity, and/or 

problems 
Quantity, quality and diversity of audio/visual 

stimuli 
Accommodation for disabilities 

Concept Development - How content and instructions are communicated to learners 
Ideas explained with multiple modalities (models, graphics, examples) Expansion of ideas and connections with related topics to facilitate 

understanding 

Enthusiasm - Instructor’s verbal and non-verbal expressions indicating interest in content and teaching 
Modulation of voice in tone, cadence and 

energy 
Expressive word choice and positive language  Gestures/body language (may not be 

assessable if view of instructor is limited) 

Relevance - Connection between lesson content and other aspects of curriculum or professional practice 

References to other aspects of curriculum or utility in practice Expansion/building on connections between content and external 
applications or big picture 

Formative Assessment Rubric for Peer Evaluation of Teaching (FARPET) 
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Cognitive Engagement - Learner activity structure and processing of content/interaction with content 

Asynchronous Prompting or challenge of learners requiring 
assimilation/expansion of content (writing prompts, 

imbedded questions) 

Method of instructor follow-up. Eg. learner feedback, learning 
activity, post-discussion 

Synchronous Prompting or challenge of learners requiring assimilation/expansion of content (learner recall, explanation or application of 
concepts during lecture) 

Discourse Quality (Synchronous) – Interaction method and information sharing between educator/learners 
Established guidelines for participation Quantity/quality of back and forth exchange between educator and 

learners 

Collaborative Learning (Synchronous) – Role of learners in dictating flow and pace of lecture 

Degree of learner influence on course of 
lecture 

Instructor facilitation of learner-directed 
learning 

Learner-driven exploration of content 

Check for Understanding (Synchronous)– Tools and techniques employed by instructor to assess learner understanding 

 Opportunities for learners to demonstrate 
understanding and receive feedback 

Frequency and extent of instructor check in Assessment of degree of learning outcome 
completion 

Formative Assessment Rubric for Peer Evaluation of Teaching (FARPET) 
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Training Scores

Video 1 

Do not review the Training Score for Video 1 until you have watched and 
scored the lecture on your own. 

Proceed to watch and score Video 2 once you have compared your scores and 
read the comments for Video 1.
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1 2 3 4 5 Reviewer Comments for Instructor (optional)

Lesson
Structure

Neither learning outcomes nor agenda are 
provided. Learners are not explicitly informed of 

where instruction is going.

Either learning outcomes or agenda are presented 
clearly. Alternatively, both may be present to a 

limited degree (incomplete, inaccurate, difficult to 
understand, presented too rapidly).

Both learning outcomes and agenda are clearly presented 

and executed. Learning outcomes are measurable. Agenda 

includes a sequence of events and ideally a timeframe.

Content
Organization 

Content is disorganized with no clear connecting 
structure. Key components of the lecture may be 
difficult to understand due to lack of context or 

background information.

Content organized into logical chunks, but over-

all flow of lesson is disjointed. Transitions to help 

connect content may not be present.

Content organized into logical, narrative flow that supports 

learners' connection-making through good use of content 

building, order of events, and transitions.

Audiovisual
Facilitation 

Audiovisual components ineffective and/or difficult to 
understand (i.e. technological problems or communication 
problems are present for majority of lesson). One method 

employed for communicating ideas (e.g. only voice, or only 
text, with no visuals).

Audiovisual components meet diverse learner needs most of the 
time. Lesson includes variety of methods for communicating 
ideas (e.g. spoken, graphics, video, text). Minor disruptive 
elements (e.g. sudden loud noise, background disruption, 

prolonged/frequent screen freeze, too fast) may be present.

Audiovisual components meet diverse learner needs 
throughout lesson. Both audio and visual versions (i.e. 

recording and transcript/closed captioning or extensive notes) 
of lecture are available. Technical difficulties are minor to 

absent and non-disruptive.

Concept
Development 

The majority of key concepts and skills are not 
explained or demonstrated. Information may be 
relayed primarily as statements of fact, without 

expansion of ideas.

Most key concepts and skills are explained 
and/or demonstrated. Explanations/

demonstrations are at times vague, ineffective, 
or incomplete (i.e. leave out needed 

information).

All key concepts and skills are explained and/or 
demonstrated clearly and effectively. A variety of methods 

are used to introduce new information (e.g. examples, 
evidence, analogies, models, graphics). Content is 

expanded upon for deeper understanding and connections 
are made to related content or future implications.

Enthusiasm

No perceived enthusiasm for  topic or  learning  
(e.g.  monotone,  uni form facia l  expression,  

s imple word choice,  mater ia ls  qual i ty ,  af fect ,  
etc) .

Instructor shows enthusiasm for the topic or learner 
learning. Negativity for either may be interspersed 

(e.g. disparaging comments, complaint).

Instructor shows consistent enthusiasm for the topic and 
learning. High quality traits might include smiling, 

energetic movements, highly descriptive and positive 
word choices, and pleasant variations in pitch and tone.

Relevance

Expl ic i t  connect ions between th is  content  and  

other  learning,  pr ior  courses,  or  professional

pract ice are not  made.

Explicit connections between this content and other 
learning, prior courses, or professional practice are 

uncommon or made without explanation of the nature/
importance of the relationship.

Explicit connections between this content and other 
learning, prior courses, or professional practice are 

frequent.  Nature and importance of  relationship between 
this content and other content, contexts, or professional 

practice is clearly discussed.

Cognitive
Engagement 

Lesson inc ludes no act iv i t ies through which the  
audience act ive ly engages wi th content .  

Learners are inact ive and expected only to  
absorb informat ion as i t  is  presented.

The lesson may inc lude checkpoints through  
pausing,  specia l ized sof tware (e.g.  HP5),  or  
o ther  means.  Alternat ively,  lesson inc ludes

fo l low up indiv idual  assignment for  submission to  
an inst ructor  for  rev iew.  

Lesson includes follow up assignment for completion via 
collaboration with instructor or other learners. Alternatively, 

lesson provides set of instructions for an activity or 
extensively employs specialized software to create an 

interactive experience. Engagement is  through completing 
complex tasks, answering higher order questions, and/or 

group discussion.

Discourse
Quality 

Lesson is purely didactic. Content is presented for 
learners to absorb as a passive audience.  

Expectations or interaction methods for learner 
communication are not established.

Lesson includes bi-directional communication.  
Typical questions are closed ended (e.g. yes/no or 
short recall answer). Expectations and interaction 

methods for learner communication may be unclear or 
of mixed efficacy. 

Lesson includes frequent bi-directional communication.  
Questions are primarily open-ended (e.g. multiple acceptable 

answers, requires explanation of reasoning). Expectations and 
interaction methods for learner communication are clear and 

effective.

Collaborative
Learning 

Lesson is entirely instructor-driven. Learner 
input is limited to answering instructor 

questions.

Lesson has some learner-driven activity (i.e. 
learners ask questions that guide lesson 

activities beyond confirmation of 
understanding). Alternatively, learner questions 

and idea sharing are emphasized.

Lesson defined by learner input and learner-driven 
exploration of content. Learners have some degree of choice 
in content or activity structure through explorative activity and 

learner-generated questions. Learner to learner 
communication or group learning may be included.

Cognitive
Engagement 

Learner activity consists entirely of content 

memorization or absorption for later recall.  

Learner activity includes some higher-order thinking tasks 
such as synthesis, evaluation, or analytical processing 

(e.g. problem-based learning, complex application, 
argumentation).

Learner activity in lesson is designed around performing 
or preparing for higher-order thinking tasks.  Learners 
communicate ideas, processes, and conclusions to the 

instructor or other learners.

Check for
Understanding 
  

There is  no check for  learner understanding  

or  the meet ing of  learning outcomes.

Understanding and learning outcomes are checked 
infrequently. Feedback for learners may be limited to 
yes/no responses or not integrated within the lesson 

or connected to learning outcomes.

Understanding and learning outcomes are checked 
frequently (e.g. questioning, discourse, activities, polls).  

Learners receive constructive, in-depth feedback and 
instruction is adapted where needed.

Code based only what you observe - Do not assume or speculate      
Code the Core 6 (red items) and the appropriate Asynchronous (1 yellow item OR Synchronous (4 blue) items.

Code by choosing the box in each row that bests describes what you observed.  "Empty"boxes indicate an observed lesson that falls between two descriptors. 

Course Name/number (if applicable):______________________     Lesson Type (indicate):  Synchronous  Asynchronous    Reviewer Name:__________________________________     Date of Review: ____________________
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Lesson Information

Instructor Name: _______________________________     Intended Audience (description):_______________________________     List accompanying materials, if any:___________________________        Title/Subject of Lesson: __________________________________ 
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Training Scores

Video 2

Do not review the Training Score for Video 2 until you have watched and 
scored the lecture on your own. 

Proceed to watch and score Video 3 once you have compared your scores 
and read the comments for Video 2. 
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1 2 3 4 5 Reviewer Comments for Instructor (optional)

Lesson
Structure

Neither learning outcomes nor agenda are 
provided. Learners are not explicitly informed of 

where instruction is going.

Either learning outcomes or agenda are presented 
clearly. Alternatively, both may be present to a 

limited degree (incomplete, inaccurate, difficult to 
understand, presented too rapidly).

Both learning outcomes and agenda are clearly presented 

and executed. Learning outcomes are measurable. Agenda 

includes a sequence of events and ideally a timeframe.

Content
Organization 

Content is disorganized with no clear connecting 
structure. Key components of the lecture may be 
difficult to understand due to lack of context or 

background information.

Content organized into logical chunks, but over-

all flow of lesson is disjointed. Transitions to help 

connect content may not be present.

Content organized into logical, narrative flow that supports 

learners' connection-making through good use of content 

building, order of events, and transitions.

Audiovisual
Facilitation 

Audiovisual components ineffective and/or difficult to 
understand (i.e. technological problems or communication 
problems are present for majority of lesson). One method 

employed for communicating ideas (e.g. only voice, or only 
text, with no visuals).

Audiovisual components meet diverse learner needs most of the 
time. Lesson includes variety of methods for communicating 
ideas (e.g. spoken, graphics, video, text). Minor disruptive 
elements (e.g. sudden loud noise, background disruption, 

prolonged/frequent screen freeze, too fast) may be present.

Audiovisual components meet diverse learner needs 
throughout lesson. Both audio and visual versions (i.e. 

recording and transcript/closed captioning or extensive notes) 
of lecture are available. Technical difficulties are minor to 

absent and non-disruptive.

Concept
Development 

The majority of key concepts and skills are not 
explained or demonstrated. Information may be 
relayed primarily as statements of fact, without 

expansion of ideas.

Most key concepts and skills are explained 
and/or demonstrated. Explanations/

demonstrations are at times vague, ineffective, 
or incomplete (i.e. leave out needed 

information).

All key concepts and skills are explained and/or 
demonstrated clearly and effectively. A variety of methods 

are used to introduce new information (e.g. examples, 
evidence, analogies, models, graphics). Content is 

expanded upon for deeper understanding and connections 
are made to related content or future implications.

Enthusiasm

No perceived enthusiasm for  topic or  learning  
(e.g.  monotone,  uni form facia l  expression,  

s imple word choice,  mater ia ls  qual i ty ,  af fect ,  
etc) .

Instructor shows enthusiasm for the topic or learner 
learning. Negativity for either may be interspersed 

(e.g. disparaging comments, complaint).

Instructor shows consistent enthusiasm for the topic and 
learning. High quality traits might include smiling, 

energetic movements, highly descriptive and positive 
word choices, and pleasant variations in pitch and tone.

Relevance

Expl ic i t  connect ions between th is  content  and  

other  learning,  pr ior  courses,  or  professional

pract ice are not  made.

Explicit connections between this content and other 
learning, prior courses, or professional practice are 

uncommon or made without explanation of the nature/
importance of the relationship.

Explicit connections between this content and other 
learning, prior courses, or professional practice are 

frequent.  Nature and importance of  relationship between 
this content and other content, contexts, or professional 

practice is clearly discussed.

Cognitive
Engagement 

Lesson inc ludes no act iv i t ies through which the  
audience act ive ly engages wi th content .  

Learners are inact ive and expected only to  
absorb informat ion as i t  is  presented.

The lesson may inc lude checkpoints through  
pausing,  specia l ized sof tware (e.g.  HP5),  or  
o ther  means.  Alternat ively,  lesson inc ludes

fo l low up indiv idual  assignment for  submission to  
an inst ructor  for  rev iew.  

Lesson includes follow up assignment for completion via 
collaboration with instructor or other learners. Alternatively, 

lesson provides set of instructions for an activity or 
extensively employs specialized software to create an 

interactive experience. Engagement is  through completing 
complex tasks, answering higher order questions, and/or 

group discussion.

Discourse
Quality 

Lesson is purely didactic. Content is presented for 
learners to absorb as a passive audience.  

Expectations or interaction methods for learner 
communication are not established.

Lesson includes bi-directional communication.  
Typical questions are closed ended (e.g. yes/no or 
short recall answer). Expectations and interaction 

methods for learner communication may be unclear or 
of mixed efficacy. 

Lesson includes frequent bi-directional communication.  
Questions are primarily open-ended (e.g. multiple acceptable 

answers, requires explanation of reasoning). Expectations and 
interaction methods for learner communication are clear and 

effective.

Collaborative
Learning 

Lesson is entirely instructor-driven. Learner 
input is limited to answering instructor 

questions.

Lesson has some learner-driven activity (i.e. 
learners ask questions that guide lesson 

activities beyond confirmation of 
understanding). AAlternatively, learner 

questions and idea sharing are emphasized.

Lesson defined by learner input and learner-driven 
exploration of content. Learners have some degree of choice 
in content or activity structure through explorative activity and 

learner-generated questions. Learner to learner 
communication or group learning may be included.

Cognitive
Engagement 

Learner activity consists entirely of content 

memorization or absorption for later recall.  

Learner activity includes some higher-order thinking tasks 
such as synthesis, evaluation, or analytical processing 

(e.g. problem-based learning, complex application, 
argumentation).

Learner activity in lesson is designed around performing 
or preparing for higher-order thinking tasks.  Learners 
communicate ideas, processes, and conclusions to the 

instructor or other learners.

Check for
Understanding 
  

There is  no check for  learner understanding  

or  the meet ing of  learning outcomes.

Understanding and learning outcomes are checked 
infrequently. Feedback for learners may be limited to 
yes/no responses or not integrated within the lesson 

or connected to learning outcomes.

Understanding and learning outcomes are checked 
frequently (e.g. questioning, discourse, activities, polls).  

Learners receive constructive, in-depth feedback and 
instruction is adapted where needed.

Code based only what you observe - Do not assume or speculate      
Code the Core 6 (red items) and the appropriate Asynchronous (1 yellow item OR Synchronous (4 blue) items.

Code by choosing the box in each row that bests describes what you observed.  "Empty"boxes indicate an observed lesson that falls between two descriptors. 

Lesson Information

Instructor Name: _______________________________     Intended Audience (description):_______________________________     List accompanying materials, if any: ______________________________     Title/Subject of Lesson:__________________________________

Course Name/number (if applicable):______________________     Lesson Type (indicate):  Synchronous  Asynchronous    Reviewer Name:__________________________________     Date of Review: ____________________
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Training Scores

Video 3

Do not review the Training Score for Video 3 until you have watched and 
scored the lecture and the accompanying chat transcript on your own. 
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1 2 3 4 5 Reviewer Comments for Instructor (optional)

Lesson
Structure

Neither learning outcomes nor agenda are 
provided. Learners are not explicitly informed of 

where instruction is going.

Either learning outcomes or agenda are presented 
clearly. Alternatively, both may be present to a 

limited degree (incomplete, inaccurate, difficult to 
understand, presented too rapidly).

Both learning outcomes and agenda are clearly presented 

and executed. Learning outcomes are measurable. Agenda 

includes a sequence of events and ideally a timeframe.

Content
Organization 

Content is disorganized with no clear connecting 
structure. Key components of the lecture may be 
difficult to understand due to lack of context or 

background information.

Content organized into logical chunks, but over-

all flow of lesson is disjointed. Transitions to help 

connect content may not be present.

Content organized into logical, narrative flow that supports 

learners' connection-making through good use of content 

building, order of events, and transitions.

Audiovisual
Facilitation 

Audiovisual components ineffective and/or difficult to 
understand (i.e. technological problems or communication 
problems are present for majority of lesson). One method 

employed for communicating ideas (e.g. only voice, or only 
text, with no visuals).

Audiovisual components meet diverse learner needs most of the 
time. Lesson includes variety of methods for communicating 
ideas (e.g. spoken, graphics, video, text). Minor disruptive 
elements (e.g. sudden loud noise, background disruption, 

prolonged/frequent screen freeze, too fast) may be present.

Audiovisual components meet diverse learner needs 
throughout lesson. Both audio and visual versions (i.e. 

recording and transcript/closed captioning or extensive notes) 
of lecture are available. Technical difficulties are minor to 

absent and non-disruptive.

Concept
Development 

The majority of key concepts and skills are not 
explained or demonstrated. Information may be 
relayed primarily as statements of fact, without 

expansion of ideas.

Most key concepts and skills are explained 
and/or demonstrated. Explanations/

demonstrations are at times vague, ineffective, 
or incomplete (i.e. leave out needed 

information).

All key concepts and skills are explained and/or 
demonstrated clearly and effectively. A variety of methods 

are used to introduce new information (e.g. examples, 
evidence, analogies, models, graphics). Content is 

expanded upon for deeper understanding and connections 
are made to related content or future implications.

Enthusiasm

No perceived enthusiasm for  topic or  learning  
(e.g.  monotone,  uni form facia l  expression,  

s imple word choice,  mater ia ls  qual i ty ,  af fect ,  
etc) .

Instructor shows enthusiasm for the topic or learner 
learning. Negativity for either may be interspersed 

(e.g. disparaging comments, complaint).

Instructor shows consistent enthusiasm for the topic and 
learning. High quality traits might include smiling, 

energetic movements, highly descriptive and positive 
word choices, and pleasant variations in pitch and tone.

Relevance

Expl ic i t  connect ions between th is  content  and  

other  learning,  pr ior  courses,  or  professional

pract ice are not  made.

Explicit connections between this content and other 
learning, prior courses, or professional practice are 

uncommon or made without explanation of the nature/
importance of the relationship.

Explicit connections between this content and other 
learning, prior courses, or professional practice are 

frequent.  Nature and importance of  relationship between 
this content and other content, contexts, or professional 

practice is clearly discussed.

Cognitive
Engagement 

Lesson inc ludes no act iv i t ies through which the  
audience act ive ly engages wi th content .  

Learners are inact ive and expected only to  
absorb informat ion as i t  is  presented.

The lesson may inc lude checkpoints through  
pausing,  specia l ized sof tware (e.g.  HP5),  or  
o ther  means.  Alternat ively,  lesson inc ludes

fo l low up indiv idual  assignment for  submission to  
an inst ructor  for  rev iew.  

Lesson includes follow up assignment for completion via 
collaboration with instructor or other learners. Alternatively, 

lesson provides set of instructions for an activity or 
extensively employs specialized software to create an 

interactive experience. Engagement is  through completing 
complex tasks, answering higher order questions, and/or 

group discussion.

Discourse
Quality 

Lesson is purely didactic. Content is presented for 
learners to absorb as a passive audience.  

Expectations or interaction methods for learner 
communication are not established.

Lesson includes bi-directional communication.  
Typical questions are closed ended (e.g. yes/no or 
short recall answer). Expectations and interaction 

methods for learner communication may be unclear or 
of mixed efficacy. 

Lesson includes frequent bi-directional communication.  
Questions are primarily open-ended (e.g. multiple acceptable 

answers, requires explanation of reasoning). Expectations and 
interaction methods for learner communication are clear and 

effective.

Collaborative
Learning 

Lesson is entirely instructor-driven. Learner 
input is limited to answering instructor 

questions.

Lesson has some learner-driven activity (i.e. 
learners ask questions that guide lesson 

activities beyond confirmation of 
understanding). Alternatively, learner questions 

and idea sharing are emphasized.

Lesson defined by learner input and learner-driven 
exploration of content. Learners have some degree of choice 
in content or activity structure through explorative activity and 

learner-generated questions. Learner to learner 
communication or group learning may be included.

Cognitive
Engagement 

Learner activity consists entirely of content 

memorization or absorption for later recall.  

Learner activity includes some higher-order thinking tasks 
such as synthesis, evaluation, or analytical processing 

(e.g. problem-based learning, complex application, 
argumentation).

Learner activity in lesson is designed around performing 
or preparing for higher-order thinking tasks.  Learners 
communicate ideas, processes, and conclusions to the 

instructor or other learners.

Check for
Understanding 
  

There is  no check for  learner understanding  

or  the meet ing of  learning outcomes.

Understanding and learning outcomes are checked 
infrequently. Feedback for learners may be limited to 
yes/no responses or not integrated within the lesson 

or connected to learning outcomes.

Understanding and learning outcomes are checked 
frequently (e.g. questioning, discourse, activities, polls).  

Learners receive constructive, in-depth feedback and 
instruction is adapted where needed.

Code based only what you observe - Do not assume or speculate      
Code the Core 6 (red items) and the appropriate Asynchronous (1 yellow item OR Synchronous (4 blue) items.

Code by choosing the box in each row that bests describes what you observed.  "Empty"boxes indicate an observed lesson that falls between two descriptors. 
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Lesson Information
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Optional Notes Worksheet –This is an aid for use during the lecture to assist with filling out the rubric once the lecture is complete 


Lesson Structure – Explicit statement of lesson objectives and plan and follow-through 
Lesson Agenda/Schedule Learning Outcomes: Measurable and Realistic Adherence to Plan 


 
 
 
 


Content Organization – Presentation order, transition, and flow through lesson content 
Ease of flow between concepts (smooth or 


disjointed transitions) 
Concepts build on each other and new topics 


are supported by previous 
Hinderance of new concept understanding 


due to missing information  


 
 
 
 


Audiovisual Facilitation - Assessing tools/technology for communication 
Audio, visual and video clarity, and/or 


problems 
Quantity, quality and diversity of audio/visual 


stimuli 
Accommodation for disabilities 


 


Concept Development - How content and instructions are communicated to learners 
Ideas explained with multiple modalities (models, graphics, examples) Expansion of ideas and connections with related topics to facilitate 


understanding 


 
 


Enthusiasm - Instructor’s verbal and non-verbal expressions indicating interest in content and teaching 
Modulation of voice in tone, cadence and 


energy 
Expressive word choice and positive language  Gestures/body language (may not be 


assessable if view of instructor is limited) 
 
 
 
 


Relevance - Connection between lesson content and other aspects of curriculum or professional practice 


References to other aspects of curriculum or utility in practice Expansion/building on connections between content and external 
applications or big picture 


 
 


 
 
 
 
 
 


 







Cognitive Engagement - Learner activity structure and processing of content/interaction with content 


Asynchronous 
Prompting or challenge of learners requiring 


assimilation/expansion of content (writing prompts, 
imbedded questions) 


Method of instructor follow-up. Eg. learner feedback, learning 
activity, post-discussion 


Synchronous 
Prompting or challenge of learners requiring assimilation/expansion of content (learner recall, explanation or application of 


concepts during lecture) 


Discourse Quality (Synchronous) – Interaction method and information sharing between educator/learners 
Established guidelines for participation Quantity/quality of back and forth exchange between educator and 


learners 


Collaborative Learning (Synchronous) – Role of learners in dictating flow and pace of lecture 


Degree of learner influence on course of 
lecture 


Instructor facilitation of learner-directed 
learning 


Learner-driven exploration of content 


Check for Understanding (Synchronous)– Tools and techniques employed by instructor to assess learner understanding 


 Opportunities for learners to demonstrate 
understanding and receive feedback 


Frequency and extent of instructor check in Assessment of degree of learning outcome 
completion 





		Collaborative Learning Synchronous  Role of learners in dictating flow and pace of lecture: 

		Check for Understanding Synchronous Tools and techniques employed by instructor to assess learner understanding: 

		Lesson Structure Notes: 

		Content organization notes: 

		Audiovisual notes: 

		Concept Development Notes: 

		Enthusiasm Notes: 

		Relevance Notes: 

		Cognitive engagement notes: 

		Discourse Quality Notes: 

		Collaborative Learning notes: 

		Check for understanding notes: 








1 2 3 4 5 Reviewer Comments for Instructor (optional)


Lesson
Structure


Neither learning outcomes nor agenda are 
provided. Learners are not explicitly informed of 


where instruction is going.


Either learning outcomes or agenda are presented 
clearly. Alternatively, both may be present to a 


limited degree (incomplete, inaccurate, difficult to 
understand, presented too rapidly).


Both learning outcomes and agenda are clearly presented 


and executed. Learning outcomes are measurable. Agenda 


includes a sequence of events and ideally a timeframe.


Content
Organization 


Content is disorganized with no clear connecting 
structure. Key components of the lecture may be 
difficult to understand due to lack of context or 


background information.


Content organized into logical chunks, but over-


all flow of lesson is disjointed. Transitions to help 


connect content may not be present.


Content organized into logical, narrative flow that supports 


learners' connection-making through good use of content 


building, order of events, and transitions.


Audiovisual
Facilitation 


Audiovisual components ineffective and/or difficult to 
understand (i.e. technological problems or communication 
problems are present for majority of lesson). One method 


employed for communicating ideas (e.g. only voice, or only 
text, with no visuals).


Audiovisual components meet diverse learner needs most of the 
time. Lesson includes variety of methods for communicating 
ideas (e.g. spoken, graphics, video, text). Minor disruptive 
elements (e.g. sudden loud noise, background disruption, 


prolonged/frequent screen freeze, too fast) may be present.


Audiovisual components meet diverse learner needs 
throughout lesson. Both audio and visual versions (i.e. 


recording and transcript/closed captioning or extensive notes) 
of lecture are available. Technical difficulties are minor to 


absent and non-disruptive.


Concept
Development 


The majority of key concepts and skills are not 
explained or demonstrated. Information may be 
relayed primarily as statements of fact, without 


expansion of ideas.


Most key concepts and skills are explained 
and/or demonstrated. Explanations/


demonstrations are at times vague, ineffective, 
or incomplete (i.e. leave out needed 


information).


All key concepts and skills are explained and/or 
demonstrated clearly and effectively. A variety of methods 


are used to introduce new information (e.g. examples, 
evidence, analogies, models, graphics). Content is 


expanded upon for deeper understanding and connections 
are made to related content or future implications.


Enthusiasm


No perceived enthusiasm for  topic or  learning  
(e.g.  monotone,  uni form facia l  expression,  


s imple word choice,  mater ia ls  qual i ty ,  af fect ,  
etc) .


Instructor shows enthusiasm for the topic or learner 
learning. Negativity for either may be interspersed 


(e.g. disparaging comments, complaint).


Instructor shows consistent enthusiasm for the topic and 
learning. High quality traits might include smiling, 


energetic movements, highly descriptive and positive 
word choices, and pleasant variations in pitch and tone.


Relevance


Expl ic i t  connect ions between th is  content  and  


other  learning,  pr ior  courses,  or  professional


pract ice are not  made.


Explicit connections between this content and other 
learning, prior courses, or professional practice are 


uncommon or made without explanation of the nature/
importance of the relationship.


Explicit connections between this content and other 
learning, prior courses, or professional practice are 


frequent.  Nature and importance of  relationship between 
this content and other content, contexts, or professional 


practice is clearly discussed.


Cognitive
Engagement 


Lesson inc ludes no act iv i t ies through which the  
audience act ive ly engages wi th content .  


Learners are inact ive and expected only to  
absorb informat ion as i t  is  presented.


The lesson may inc lude checkpoints through  
pausing,  specia l ized sof tware (e.g.  HP5),  or  
o ther  means.  Alternat ively,  lesson inc ludes


fo l low up indiv idual  assignment for  submission to  
an inst ructor  for  rev iew.  


Lesson includes follow up assignment for completion via 
collaboration with instructor or other learners. Alternatively, 


lesson provides set of instructions for an activity or 
extensively employs specialized software to create an 


interactive experience. Engagement is  through completing 
complex tasks, answering higher order questions, and/or 


group discussion.


Discourse
Quality 


Lesson is purely didactic. Content is presented for 
learners to absorb as a passive audience.  


Expectations or interaction methods for learner 
communication are not established.


Lesson includes bi-directional communication.  
Typical questions are closed ended (e.g. yes/no or 
short recall answer). Expectations and interaction 


methods for learner communication may be unclear or 
of mixed efficacy. 


Lesson includes frequent bi-directional communication.  
Questions are primarily open-ended (e.g. multiple acceptable 


answers, requires explanation of reasoning). Expectations and 
interaction methods for learner communication are clear and 


effective.


Collaborative
Learning 


Lesson is entirely instructor-driven. Learner 
input is limited to answering instructor 


questions.


Lesson has some learner-driven activity (i.e. 
learners ask questions that guide lesson 


activities beyond confirmation of 
understanding). Alternatively, learner questions 


and idea sharing are emphasized.


Lesson defined by learner input and learner-driven 
exploration of content. Learners have some degree of choice 
in content or activity structure through explorative activity and 


learner-generated questions. Learner to learner 
communication or group learning may be included.


Cognitive
Engagement 


Learner activity consists entirely of content 


memorization or absorption for later recall.  


Learner activity includes some higher-order thinking tasks 
such as synthesis, evaluation, or analytical processing 


(e.g. problem-based learning, complex application, 
argumentation).


Learner activity in lesson is designed around performing 
or preparing for higher-order thinking tasks.  Learners 
communicate ideas, processes, and conclusions to the 


instructor or other learners.


Check for
Understanding 
  


There is  no check for  learner understanding  


or  the meet ing of  learning outcomes.


Understanding and learning outcomes are checked 
infrequently. Feedback for learners may be limited to 
yes/no responses or not integrated within the lesson 


or connected to learning outcomes.


Understanding and learning outcomes are checked 
frequently (e.g. questioning, discourse, activities, polls).  


Learners receive constructive, in-depth feedback and 
instruction is adapted where needed.


Code based only what you observe - Do not assume or speculate      
Code the Core 6 (red items) and the appropriate Asynchronous (1 yellow item OR Synchronous (4 blue) items.


Code by choosing the box in each row that bests describes what you observed.  "Empty"boxes indicate an observed lesson that falls between two descriptors. 


Lesson Information


Instructor Name: _______________________________     Intended Audience (description):_______________________________     List accompanying materials , if any:___________________________ Title/Subject of Lesson:______________________________ 


Course Name/number (if applicable):______________________     Lesson Type (indicate):  Synchronous Asynchronous    Reviewer Name:__________________________________     Date of Review: ____________________
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		Instructor Name: 

		Intended Audience description: 

		TitleSubject of Lesson: 

		Course Namenumber if applicable: 

		Reviewer Name: 

		Date of Review: 

		LessonStructure: Off
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		ContentOrganization: Off

		ConceptDevelopment: Off

		Enthusiasm: Off

		Relevance: Off

		CogEng: Off
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		Relevance Comments: 
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		SYNCHRONOUS Collaborative Learning: 
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	Instructor Name: 
	Intended Audience description: 
	List additional materials: 
	TitleSubject of Lesson: 
	Course Namenumber if applicable: 
	Reviewer Name: 
	Date of Review: 
	Content Organization Comments: 
	Audiovisual Facilitation Comments: 
	Concept Development Comments: 
	Enthusiasm Comments: 
	Relevance Comments: 
	Lesson Structure Comments: 
	ASYNCHRONOUS Cognitive Engagement Comments: 
	SYNCHRONOUS Discourse Quality: 
	SYNCHRONOUS Collaborative Learning: 
	SYNCHRONOUS Cognitive Engagement: 
	SYNCHRONOUS Check for Understanding: 
	LessonStructure: Off
	ContentOrganization: Off
	av: Off
	ConceptDevelopment: Off
	Relevance: 9
	CogEng: Off
	Discourse: Off
	Collab: Off
	Check4U: Off
	Type: Off
	Instructor Name1: Kaitlyn Runion M.Ed
	Intended Audience description1: VetMed Faculty
	List additional materials1: none
	TitleSubject of Lesson1: Supporting Advisees During Crisis and Change
	Course Namenumber if applicable1: na
	Reviewer Name1: Authors' Consensus
	Date of Review1: 08/24/2020
	Content Organization Comments1: The content of the lesson is divided into logical chunks (types of resources, usage, etc) and organized in a list fashion.  However, transition steps are lacking, leading to disjointed content, or a lack of explicit connections between sections.  
	Audiovisual Facilitation Comments1: The instructor provides two modalities for communication: audio (speech) and visual ( static screen text) and has no major technical issues or difficulties.  Had there been greater diversity of modality beyond two (video, graphics, sounds, etc), and had there been a transcript or extensive notes provided, it would have scored a 4 or 5.
	Concept Development Comments1: The instructor expands on some, but not all of the resources being presented.  While resources are discussed, there is only limited discussion of why the resources are particularly good or how best to apply them.  The net result is instruction that sounds more like a list of resources than a guide for fully understanding and applying the resources with great depth of understanding.
	Enthusiasm Comments1: The instructor displays generally positive affect and interest in the subject, with no negativity.  There are many examples of positive descriptors and word choice, some examples of body language and facial expression showing warmth and eagerness.  Had the instructor made greater use of cadence (voice and energy) to vary the flow of presentation, this would be scored a 5.
	Relevance Comments1: The instructor does a great job of consistently establishing connections between the content and professional practice.  This is done through examples of when a resource is relevant to the learners.  This is notably different from Concept Development in that depth of understanding is not necessary for relevance.  It is clearly communicated to learners that the resources provided relate to their working life through wellness maintenance and advisee support, even though it does not apply to clinical skills or medical knowledge.  As such, the content qualifies as “relevant to professional practice”, which includes all aspects of the role for which the learners are training to perform.
	Lesson Structure Comments1: The instructor provides a general agenda of roughly how much time will be assigned to each section, but does so quickly and with a lack of clarity.  Learning Outcomes may be assumed from certain statements, but are never clearly outlined, and we can only code what we observe.  Neither agenda nor outcomes are presented visually to support clarity.
	ASYNCHRONOUS Cognitive Engagement Comments1: Synchronous lesson.  Not coded
	SYNCHRONOUS Discourse Quality1: The instructor establishes multiple interaction methods (chat, moderator) at the beginning of the lesson, and has a moderator serving to support communication.  However, there are no questions, answers, or discussion points given by the learners in this segment of the lesson.  The instructor does not ask questions of the learners beyond, “Are there any questions?”  The only bi-directional interaction is between the instructor and the moderator.
	SYNCHRONOUS Collaborative Learning1: The lesson is entirely instructor-driven, with no interruptions, ideas shared,  or choices made, by learners. 
	SYNCHRONOUS Cognitive Engagement1: Learner activity consists entirely of receiving information for memorization.  No effort is made to engage learners in higher-order thinking or promote learner communication of ideas.
	SYNCHRONOUS Check for Understanding1: The instructor sets the expectation that learners can ask questions, and briefly pauses to check for any questions.  This is not the same as specifically calling on learners to share their understanding or concerns and providing feedback to those responses.  The instructor has no method for determining quality of learner understanding in the face of learner non-response.
	LessonStructure1: 2
	ContentOrganization1: 3
	av1: 3
	Enthusiasm1: 4
	CogEng1: Choice6
	Discourse1: Choice2
	Collab1: Choice1
	Check4U1: Choice1
	Type1: Choice1
	Instructor Name2: Selena Tinga, DVM, PhD, DACVS
	Intended Audience description2: First year vet students
	List Accompanying materials2: None
	TitleSubject of Lesson2: Differentiating Stifle, Hip and Neurologic Disease in Large Middle-Aged Dogs
	Course Namenumber if applicable2: 
	Reviewer Name2: Authors' consensus
	Date of Review2: 8/24/2020
	Content Organization Comments2: By beginning with basic concepts and building to case applications, the instructor builds content up step by step.  Early content is explained not only for understanding, but contextualized as part of the process to be practiced (assessing gait and lameness) with natural transition statements. 
	Audiovisual Facilitation Comments2: The lesson includes audio, text, picture and videos for communication throughout the lesson. Two things keep this from being a “5”: there is some delay related to video use, and there is no transcript provided.
	Concept Development Comments2: The instructor repeats key information for understanding (e.g. “I already told you it’s a hind limb”), and demonstrates concepts in different ways (e.g. video, explanation) to facilitate concept development.  Connections are made between key ideas, (e.g. “I’ll talk in a moment about how we’ll use this to…”) and common errors are identified (e.g. “The most commonly mistaken conditions are…”).  An expert observer may prefer additional information had been offered at points.  However, it is important to remember that this item is concerned with how well the given concepts are expanded upon, and whether the key information for understanding those concepts is provided.  Content expert perspectives checking for appropriate depth and breadth of selected content for the topic are applied through a separate set of optional items to be added in the near future.
	Enthusiasm Comments2: The lesson does not include video of the instructor, so only audible qualities should be considered.  The instructor makes use of variations in pitch and speed and good use of pauses.  However, word choice and energy level are generally neutral.  There are also several mildly negative comments without counterbalancing positive comments (e.g. If I have to be honest, I don’t really…).  It’s worth noting that while the instructor’s overall tone could be considered “professional”, this subdomain considers additional factors related to expressed excitement for the content and for learning.
	Relevance Comments2: The lesson does an excellent job of placing the content being learned in a professional application context.  Statements like, “If you were doing the rest of the exam, you would notice...which means...this should clue you in that….and so you would…” identify the role and place of the lesson’s content in practice and in relation to content from other lessons.
	Lesson Structure Comments2: The instructor provides both a clear agenda and learning outcomes / objectives at the outset and follows through.  Though we are not given a “minute by minute” breakdown of the agenda, we know the order of events and get a sense of duration.
	ASYNCHRONOUS Cognitive Engagement Comments2: The lesson makes use of pause and answer at home questions to engage learners in thinking about the content.  Though the written questions are of lower quality, they are a consistent presence in the lesson.  What moves this lesson from a “3” to a “4” is the use of analysis and evaluation questions where the learners are challenged to generate answers for themselves from watching videos.  Lack of feedback or group engagement after the lesson further prevents this lesson from getting a higher mark.
	SYNCHRONOUS Discourse Quality2: Asynchronous. Not coded. 
	SYNCHRONOUS Collaborative Learning2: Asynchronous. Not coded. 
	SYNCHRONOUS Cognitive Engagement2: Asynchronous. Not coded. 
	SYNCHRONOUS Check for Understanding2: Asynchronous. Not coded. 
	LessonStructure2: 5
	ContentOrganization2: 5
	av2: 4
	ConceptDevelopment2: 5
	Enthusiasm2: 4
	Relevance2: Choice3
	CogEng2: Choice4
	Discourse2: Off
	Collab2: Off
	Check4U2: Off
	Type2: Choice2
	Instructor Name3: Bobbi Conner, DVM, DACVECC
	Intended Audience description3: 1-4th year Vet Students
	List additional materials3: Chat transcript
	TitleSubject of Lesson3: A Triage Tale
	Course Namenumber if applicable3: na
	Reviewer Name3: Authors" Consensus
	Date of Review3: 08/24/2020
	Content Organization Comments3: The lesson content does not have a fixed order, as learners may choose which animal or test to engage with next.  However, the instructor makes careful use of transition statements and explanation to connect content throughout the lesson.  Furthermore, each animal and its related issues will be addressed as a unit.  The result is three distinct chunks of content with their own narrative flows and rich contextualization.  
	Audiovisual Facilitation Comments3: The lesson makes use of many different modalities for communicating ideas and learners are able to understand and communicate through many means throughout the lesson.  The lack of transcript and high speaking speed of the main instructor prevent this from being marked a “5”.  The high speed can make understanding more difficult for learners with hearing deficits and language comprehension challenges. 
	Concept Development Comments3: The instructor verbally explains, then repeats through demonstration and role play, all key concepts in the lesson.  Content is regularly expanded upon for deeper understanding and application.  There are multiple points at which it is difficult to understand some concepts because key information is not presented (e.g. jumping to a test without an explanation of “why”), which prevents this subdomain from being marked a “5”.
	Enthusiasm Comments3: Instructors are as a rule smiling, expressive, middle to high energy, and use a descriptive variety of word choices that communicates not only fact but also connotation and feeling (e.g. Concern over the need to rush a GDV patient).  The main instructor speaks at a very fast speed, which counts highly for Enthusiasm, though it can be a deficit for Audiovisual Facilitation.  
	Relevance Comments3: The instructor team makes use of role play and scenario-based communication to demonstrate explicit connections between this content and other areas in professional practice (e.g. “For me, as an ER doc, I’m calling this…”, “Let’s see what the surgeon has to say…”).  
	Lesson Structure Comments3: The instructor establishes learning outcomes/objectives early in the lesson.  A general agenda in the form of the activity structure is provided.  The nature of the lesson, “Choose your own adventure” style, means that the agenda by design will be less predictable as learners are given a degree of control over the direction of the content.  This lack of predictability prevents the lesson from getting a higher marking.  Had the learning outcomes specified the practice of specific tests that weren’t applied, this would be marked lower.
	ASYNCHRONOUS Cognitive Engagement Comments3: Synchronous. Not coded.
	SYNCHRONOUS Discourse Quality3: The instructor clearly establishes methods for learner communication and interaction at the beginning of the lesson and employs them.  Bi-directional communication is common in the form of learners asking and answering questions and replying to / interact with prompts (e.g. Using annotate to select a test to do).  What prevents this lesson from being marked a “5” is the use of primarily closed-ended questions in the form of choosing from a given list of options.  Consider the difference between selecting an answer from a list with a button push and verbally explaining why you would select a technique.
	SYNCHRONOUS Collaborative Learning3: The instructor gives learners a high degree of choice in selecting from options at several points in the lesson.  The “Choose Your Own Adventure” format encourages a mindset of learning exploration.  Despite the degree of learner choice, the instructor maintains control of the options to choose from and still directs the majority of the lesson flow.  
	SYNCHRONOUS Cognitive Engagement3: Learner activity in this lesson involves some analysis at brief selection points.  For most of the lesson, learners act as “receivers” of presented content.  There is some opportunity for learners to explain and apply their understanding, but these are not the norm.  While it is likely that learners will be heavily engaging in higher order processes later in the lesson, we can only code what we observe in this segment.  While the lesson format is highly “engaging”, for cognitive engagement it is vital to consider the type of activity the learner is engaged in.  Major aspects to watch for are student problem solving, synthesis, evaluation, and analysis.
	SYNCHRONOUS Check for Understanding3: The instructor assesses learner understanding directly through questioning and indirectly through the provision of a range of options to choose from, including better and worse.  Importantly, when addressing learner selections, the instructor provides explicit feedback as to why a given selection is better or worse.  The meeting of learning outcomes is not formally assessed in this segment, though there is a clear relationship between outcomes and questioning.  Had the instructor been able to identify which learners selected which options, and thus individualize feedback and track individual learner comprehension, then this lesson would be marked a “5”.
	LessonStructure3: 4
	ContentOrganization3: 5
	av3: 4
	ConceptDevelopment3: 3
	Enthusiasm3: 5
	Relevance3: Choice5
	CogEng3: Choice8
	Discourse3: Choice4
	Collab3: Choice4
	Check4U3: Choice4
	Type3: Choice1
	Concept Development: 3
	CogEng_blank: Off
	Enthusiasm_blank: Off
	Relevance_blank: 9
	CogEngs_blank: Off


