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We are all familiar with teacher-centered classrooms. This type of learning atmosphere
rewards students for memorizing small bits of information and then regurgitating them onto an
exam. If they have memorized the facts they “do well” on the exam and therefore the course
but, do not necessarily retain or integrate their new found knowledge with their prior knowledge.
Research has demonstrated that approximately 15 minutes after an exam this memorized
information is often purged from the memory, most specifically the short term memory and
therefore never reaches its proper destination the long term memory. My job as an educator is
to facilitate long-term retention of information so that it is at my students disposal, as research

suggests, forever.

All of the students | work with are capable of success. In some cases, however, real life
events impede this process. My students come to me with a wide variety of issues. These range
from, what may be viewed as trivial, to others that are clearly very serious requiring immediate
attention. All share a common thread — they are of critical importance to the student and
regardless of their nature, can impede their ability to devote the necessary time and energy to
their academics. As an advisor, it is my job / goal to work with the student to remove or alleviate
any and all obstacles that lie in the path of success. Much like my teaching | view advising is a
collaborative effort between the student and me.

My students at times enter college lacking adequate time management and study skills
needed to be successful. When this occurs the students in question usually end the semester
with less than flattering GPA’s. At this time the student and | will meet to discuss their needs
and to create a contract for success. The point of this contract is for the betterment of the
student with the ultimate goal of providing them with the tools necessary to be successful.

When a student enters my office they have my complete undivided attention. Everything
that | may be working on prior to their arrival is put on hold once they enter my office. At face
value this may not seem to be overly important. | would argue that it is incredibly important to
the student as they now know that | care and | am interested in whatever their issue may be.
This simple gesture, allows me the opportunity to gain the trust and respect necessary and in so
doing create a positive atmosphere needed to help my students achieve their fullest potential.

For my students | strive to be; a mentor, parent figure, or friend, or a combination
thereof. Teaching and advising are my passions. | have seen too many times the negative
effects that can be associated with someone who holds a position similar to mine that is not
passionate about what they do. When students feel that their issues, regardless of what they
are, are not valued by the professor / advisor positive change will not occur. My responsibilities
in the Department of Biological Sciences are many and very diverse. The underlying driving
force for everything | do is for the betterment of our students. My goal is to guide students to
become critical thinkers and lifelong learners not just through my teaching but also through
mentoring and advising. | do what | love and | love what | do and my students appreciate that. |
was recently asked by a colleague for my job description which | summed up in two words — UT
PROSIM.
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I. Candidate’s Statement

For eight years, it has been my job and privilege to impact the lives of students in the
Psychology Department at Virginia Tech. | have tried to serve my department by
covering a range of courses; | have prepared and taught seven different courses, and
for one of them, our 4364 senior seminar, | have changed the material four times to
cover different topics. In the past two years | have also served as the Director of
Undergraduate Studies for my department. In this role, | have helped to advise our
1000 majors, overseen field studies, evaluated course substation requests, assisted
with orientation and open houses for new and prospective students, and served on
several committees. While my advising and committee work has been gratifying, the
classroom continues to be my primary focus.

My teaching has been consistently well-received by students, as my overall ratings in
course evaluations are often 3.8 and 3.9. In addition, for the past two spring semesters,
| was selected as a “Favorite Faculty” member in an annual program sponsored by the
Department of Residential Life; in April of 2007 | received a similar recognition from
students, as they voted for me to attend a faculty appreciation reception hosted by the
Student Associates of the Virginia Tech Alumni Association. My peers have also
rewarded my teaching efforts, by selecting me for a College of Science Certificate of
Teaching Excellence in 2006, and an Alumni Teaching Award and induction into the
Academy of Teaching Excellence in 2007.

As an educator, my goals are to excite, instill knowledge, and empower. If all three
goals are met, | am confident that my students will become open-minded and very
capable adults. For me, exciting students begins with the first courses they take. In
lower-division classes, | want students to be as excited as | am, and to hear them say
“That’s so cool.” | never forget that my classes are attended by young adults, who want
to hear about clinical psychology, sleep, adolescence, and other topics that directly
pertain to them. | am most successful when | use these kinds of topics to illustrate the
concepts that | want them to know. Another way to generate enthusiasm in students is
to keep my own interest level high by constantly incorporating new topics and ideas in
my courses.

Instilling knowledge involves a myriad of factors. | strive for accuracy, thoroughness,
and organization in all of my lectures. Moreover, undergraduates need to appreciate
the difference between what is known, what is debated, and what is yet to be
discovered. Whenever possible, | offer multiple perspectives, and point out how they
complement or conflict with each other. Even outside the classroom, | give students
multiple viewpoints and encourage them to think for themselves. Many of my students
and advisees want to know about careers in psychology. In our discussions, | try to get
them to focus on what they like, and just as importantly don't like, in their coursework.
Then | offer some ideas, and point them to other sources so they can link their current

interests to future goals.



Thirdly, | believe students need multiple outlets to convey what they know. The most
important thing a professor does is present challenges, and help students gain
confidence to meet those challenges. In introductory classes, | use discussion and
multiple-format exams to help students explore their abilities. In my smaller and more
advanced senior seminars, we read and discuss journal articles, and write position
papers. There are no lectures. Some students find this unfamiliar format disconcerting
at first, but within weeks they are much less intimidated by challenging material. They
also show substantial improvement in their ability to present their opinions clearly and
persuasively. | strongly believe that any positive strides they make in formulating and
defending educated opinions will prove invaluable to them regardless of the career they

pursue after leaving our campus.

My primary goal during my initial years at Virginia Tech was to offer stimulating courses
for the undergraduates at this university. Now my goal has changed somewhat; | want
to help prepare students for their post-graduate lives. | am increasingly aware of the
difficulties our majors have as the reach their Senior year and need to decide what to do
next. For most, the choices are daunting, and they have to gauge not only what they
want, but what they are qualified to do. | am very interested in trying to help them
make these assessments, and learning as much as | can about specific careers and
opportunities within them. For eight years | have tried to instill knowledge and critical
thinking, as all professors do; now | want to help students figure out what they will do

with that knowledge.
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I. Candidate’s Statement

I began my position in the Department of Human Nutrition, Foods and Exercise in 1996. Prior to
arriving at Virginia Tech | worked for 13 years as a registered dietitian (with renal patients at the
University of Kentucky, in the burn unit and clinical administration at Duke University Medical
Center and in wellness and nutrition counseling in Minnesota and the New River Valley) and 3
years as an instructor (University of Minnesota-Duluth and Mount Mary College). As a practicing
dietitian | participated in the education process for future dietitians as a clinical instructor and
then facilitating student experiences at Duke University Medical Center. The position as Dietetic
Internship Director/Instructor in the Department of Human Nutrition, Foods and Exercise (HNFE)
at Virginia Tech was a natural progression in my professional goal to educate future dietitians. |
initially entered this position as Interim Dietetic Internship Director during 1996-1997 and | was
permanently positioned as the Director/Instructor in the following year. In addition to directing
and teaching in the accredited Dietetic Internship Program, | instruct and advise in the accredited
undergraduate dietetics program and actively participate in the curriculum development and
oversight of the department.

My teaching philosophy is reflected in the mission that | established for the Virginia Tech Dietetic
Internship Program - to prepare confident, competent entry-level dietitians who can balance
evidence-based practice with client-centered care. Dietitians must have a solid understanding of
the research-based evidence, an understanding of nutrition science and a comfort level with
critiquing research. The other part of this mission is to understand the target audience be it a
community group, an individual or an administrator. Dietitians must know how to use their
knowledge to effectively impact and influence others. | seek to design an educational
environment that develops the skills to keep their knowledge current and impact their audience.
The final piece of my teaching philosophy is for students to learn how to demonstrate the impact
they have made. So in summary, my goal is for students to have knowledge, know how to
impact and influence others with that knowledge and be able to show that they have made a
difference.

| seek to involve students actively and to individualize and apply the message within each class
session. By actively using the knowledge in the classroom, they can later make an impact in the
real world. For example, the interns are assigned to lead a journal club by selecting a relevant
article and then facilitating a discussion with their peers. This activity allows them to critique the
research but also be a leader, a skill that will benefit them in future roles. A recent graduate
reported that she began a journal club in her workplace during the first year after graduation.
Another aspect of my teaching philosophy is to design a plan and communicate it well in
advance to the students so they are prepared to actively participate in their own learning.
Students keep journals to help them reflect on the advanced reading. As a result the students
are more likely to participate in the discussion.

My role as Dietetic Internship Director revolves around teaching. To meet the mission of the
program described above, interns meet for one full day of class and work in sites for 4 days each
week. Each class involves a hands-on activity to allow skill development. Outcome
measurements (registration exam rate, employer and alumni surveys) demonstrate that all goals
for the program are met through effective program management and teaching. The program has
a 95% pass rate among graduates on the registration exam compared to a national rate of 84%.

Curriculum development is a significant part of my role as Dietetic Internship Director. | have
designed it to be innovative. Ours is the only program that has two locations allowing the
program to reflect professional practices both in the urban area (Northern Virginia/Washington
DC) and the suburban/rural area (New River and Roanoke Valleys). To meet each intern’s
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needs, last year we placed interns at 70 different agencies, utilized 125 clinical instructors, and
involved 78 speakers. These innovations have led the program to become very competitive with
a high application rate and a strong group of interns each year. Last year the age range of the
class was 22-60 years and the individual learning needs were met for each of these interns. |
have developed and updated the curriculum over the past 12 years to meet the standards
required of the accrediting agency, the Commission on Dietetic Registration of the American
Dietetic Association. | was responsible for starting the second location of the program in
Northern Virginia and adapting the curriculum to reflect the needs of that geographical location.
Annually updates are made to reflect changes in the profession and feedback from a variety of
constituents (clinical instructors, alumni, current students, and others). Feedback from employers
of our internship graduates unanimously indicate they would hire another graduate and that, in
most case, our graduates are stronger than other dietitians they have hired.

Scholarship in teaching is demonstrated by the 2007 national American Dietetic Association
Award; “Public Policy and Advocacy Award in Dietetics Education”. The program was also
recognized in “2000 Summit: Best Practices in Dietetics Education”, a published forum of the
American Dietetic Association. | have shared educational approaches with other educators
through presentations, posters and individual contact.

Within the undergraduate program, | teach an upper-level dietetics elective course, Experiential
Approach to Nutrition Therapy. This course is taught using active and individualized learning.
Students learn and apply skills through counseling individuals within the university community
(students, staff and faculty). The independent study | teach guides the students to expand on the
skills they learn in this course. Students receive feedback on their counseling skills through
client review sessions. Surveys of clients show that student nutrition counselors are effective.
Alumni indicate they have benefited from the experience in being more effective dietetic interns.

Advising is a form of teaching through guiding undergraduates to prepare themselves to be
successful after graduation. Annually | mentor approximately 45 advisees in academic and
career advising. | also advise 15-16 dietetic interns annually by locating experiences that will
meet their interests and learning needs. As they near completion of the program, | connect them
with resources/alumni as they seek employment. | continue to be an advising resource to alumni
of the program and tell my advisees that my advising does not end when they leave the program.
Having alumni throughout the state and country has allowed me to connect students and interns
with professional experiences.

An experienced instructor is expected to mentor new instructors and graduate students. | have
had the opportunity to do so at various levels. | have guided undergraduate and graduate
teaching assistants, graduate students who are teaching dietetics courses, faculty members, and
the Northern Virginia Site Director of the Dietetic Internship. | also provide guidance to program
clinical instructors so they can effectively guide interns to learn skills in the workplace.

Working on alumni development this past year has given me an opportunity to expand the
teaching role in a unique way. The efforts have been varied including an alumni reception at the
state dietitians meeting and a departmental newsletter. Alumni are now receiving HNFE updates
and are making connections with the department to support our educational mission. We have
received numerous contacts from alumni offering summer internship experiences or jobs for new
graduates.

[ look forward to continuing my role as instructor in HNFE, teaching, guiding our strong dietetic
education programs, and supporting the educational mission through mentoring new faculty.
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Linda Powers Statement

Mathematics teachers will tell you that many students come to the subject with the
attitude “I'm not good at math.” They think that there is oniy one correct way to do any
problem and don’t want to look “stupid” by attempting the problem the wrong way. As a
result they do nothing. If the teacher asks a question to the class, there is no response
since students don't want other students to think they don’t know anything.

If there is one thing | want to accomplish in my classes, it's to break through this attitude
and allow students to freely try different methods even if they fail. Failure is part of the
learning process. If one method doesn't succeed, then try another one. | want my
students to feel comfortable in my classes so that they will speak up, ask questions, and
answer — even if that answer turns out not to work. In classes under 100, | learn their
names. | find they appreciate this, do feel more comfortable, and respond more.

Because | want my students to have a sense of exploration, | was eager to participate in
the introduction to reform calculus to our courses in 1994. Reform calculus uses the
idea that students should see a concept algebraically, numerically and graphically.
Students can realize that there may be more than one way to think of a concept or idea.
| have tried to bring this approach to every class that | have taught. Since | began work
at Virginia Tech, 1 have taught a variety of classes — precalculus, liberal arts, business
and engineering calculus, linear algebra, and discrete math. | have taught traditional
lecture classes, large lecture classes, classes that used group work and classes that
used technology such as Matlab and Mathematica. In the past 5 years | have taught 40
classes with an overall student rating of 3.54. The departmental average for these
same classes was 3.36.

As a course coordinator for both Math 1206 and Math 1224, | have mentored graduate
student teachers — attending their classes, advising them on tests and classroom
procedures, and sharing my materials. | have found that recitation teachers in Math
1224 are not used to guiding students in group work and need help in adjusting to

teaching this way.

| have participated in other course development in addition to reform calculus. A recent
course that | have helped restructure is Math 1224 (Vector Geometry) with Dr. William
Greenberg. We wrote Mathematica quizzes and tests for the course and redesigned it
for large classes with one lecture and one recitation per week. | have participated in the
transition to the Math Emporium since its inception in 1997 by both teaching and
developing courses that use it. | was a member of the team that was awarded the 1999
XCaliber Award. | have also worked over three summers on projects to put Math 1525,
1526, 1535, and 1536 online and to put Math 1205 quizzes online.



From 1997 to 2001 | was coordinator of Calculus Readiness Week which was a
program for students who might not otherwise qualify for the engineering calculus
sequence. Students would come for one of two one-week sessions in August to work in
groups under a graduate student tutor to review algebra, trigonometry, geometry, and
precalculus. They would take a test at the end of the week. If they passed, they could
enroll in Math 1205 in the fall semester. | wrote the materials used, trained the graduate
student tutors and helped with all of the arrangements (residence, dining halls, etc.)

In May 2003 | became the Summer Orientation Advisor and in September 2006, |
became Director of Undergraduate Activities. In these jobs | advise incoming math
majors on the best schedule for their first semester and work with them to register for
classes, answer any questions that they or their parents have before arriving at Tech in
August, help them decide what math option to choose, and also advise other incoming
freshmen on transfer credits for math and on eligibility to enter engineering calculus. |
keep departmental forms for new students up to date and am in charge of the Calculus
Readiness test given to students who want to enroll in engineering math, but whose
background is insufficient. In addition, | am the departmental representative to the
Academic Support Roundtable and a member of the Early Alert System subgroup.
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I. Candidate’s statement.

It was a snowy December in 1973 when Mike Squires asked if I'd consider contacting VPI&SU
English Department Head Wilson Snipes about teaching Freshman English in the upcoming
Winter Quarter of 1974. Mike had learned, as we chatted while watching our respective children
play, of my Creative Writing BA and my MA in TEFL (Teaching English as a Foreign Language),
and he also knew that the Department needed someone at the last minute for the Winter and
Spring quarters. A few weeks later, | carried my linguistics study into four sections of ENGL
1122, and my love of language and of the students | met have formed the core of my teaching
ever since.

| am fascinated with how humans make language and how language makes us human. | am
most rewarded when | can lead students into writing experiences and see them discover how
they, and others, make life with language, how they can develop the power to affect their own
lives and those of others through writing. Throughout our department's many re-envisionings of
our composition pedagogy, through focuses on Modes, Literary Analysis, Argument, Epistemics,
Cultural Criticism, Inquiry, and now Rhetorical Awareness—each of which has inspired and
invigorated my teaching—! continue to work from two basic principles:

« studying how language works is as complex, infeliectually challenging, and vital to our

growth as any great scientific or humanistic pursuit;

« students learn to write through extensive writing and feedback.
In the thirty-three-and-a-half years (with a two-year break in service) since that first Winter
Quarter, I've taught composition, literature, linguistics, grammar, and technical writing at Virginia
Tech, and all these courses have been grounds for a happy confluence of these two principles.

As | have served in administrative positions—GTA Advisor, GTA Advising Coordinator, Writing
Center Director, and now Assistant Director of Composition, as well as Assistant Department
Chair and Scheduler—and as I've worked on task forces of various kinds for the Department
and University, | have found that my administrative work enables others to carry out the
instruction that is still at the heart of what | do. | may be placing students and scheduling
classes, but I'm doing these things so that students will have opportunities to see and to put into
writing the wonders and powers of language.





